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Project Success, a program ^of ^modified - 
interdisciplinary instruction coordinated withNepecial services, is , 
considered to be consistent -with the theory of individual differences 
and individualized, instruction wlp.ch is inherent in the philosophy of 
Bloomington Public School's educational goals asd objectives. The 
.project, which .began as an alternative program for grades 10-12- in 
September 1969, completed its fifth full year of operation in June 
1975. The stated rationale which guided the general direction of this 
alternative program has be~en to implement strategies of instruction'^ 
designed to: provide success- oriented learning alternatives 
consistent with the needs of students; avoid labeling students as 
incapable nonlearners and as social outcasts; remove biases within ' 
the school which impede positive youth development; provide an, 
opportunity for students -to make a transition from the alternative 
program to the regular •program; provide tie opportunity for 
vocational training- or work experience during their high school 
careers; and provide alternatives among the elective courses that 
will, provide a- wide range of interdisciplinary experiences* This 
report focuses on data collected as it pertains to the present 12th 
grade students who <Jiave elected to remain in project classes 
throughout 'three years of senior high school. (Author/JH) 
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PROJECT SUCCESS REPORT 197^-75 



RATIONALE OF PROJECT SUCCESS 

Project Success, which bagan as an alternative program for grades ten r m 
eleven and twelve in September 1?69, completed its fifth full year of " 
operation in June, 1975. The rat iona 1 e which guided'the general, di rection 
of this alternative program has ^een to implement strategies of instruction 
des igned to : - 

1. provide success oriented learning alternatives consistent with the 
needs of students. 

2. avoid the 1 abe 1 i ng- project of students as incapable non-learners and 
as social outcasts-. 

3. remove biases within the school which impede positive youth development 

k. provide an oppor tuni ty 'for students to make a transition from the 
alternative program' to the regular program. 

5. provide the opportunity for vocational training or work experience 
during their high school careers. 

6. provide alternatives among the elective courses that will provide a 
wide range of interdisciplinary experiences. This report will focus 
on data collected as it pertains to the present twe 1 fth 'grade students 
who have elected to remain in project classes throughout three years 
of senior high* school. 

A. Defining and' Assess ing Needs of Students 

<; Specialized instructional methods are /leeded to meet thfe needs of 
students who indicate one or more of the following symptoms: 

1. extreme underach ievemen t in areas of basic skills such as reading, 
writing, spelling and mathematics. 

1 * 

2. poor aud i tory * and/or visual perceptual f unctionirfg. 

severe mempry problems.^ * ; ' 

k. poor comprehension of oral and written expression. 

5. poor language expression i^n written form. „ . 1 ^ 

6. 7 high di stractibi 1 i ty , poor attention. ^ 

7. / inability to understand and/or carry out directions independently.^;, 
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8. poor organizational and/or time management skills. 

9. * activity levels (either hyper or hypo) and behavior management problems 

10. lack pf long range vocational goals which includes completion of high 
'school. 

U. inability to accept responsibility to lear^ independently. 

Because of the multiplicity of problems that accompany a basic 
learning problem, the typicaj Project class group exhibits a broader 
range of strengths and weaknesses along with complex emotional and/ 
or social problems than the "regular" class. The fear of failure' 
frustration, and fear tend to complicate his learning status and 
thus make it mandatory to keep the pupil-teacher ratio low and 
provide special education supportive help tp a the general education 
Project teachers. - 

. B . Philosophy of Special Needs Students 

*"~ / 

-A major provis4on of Project success is to provide for integrating 
special needs students .into heterogeneous classroom groups. Numerous 
studies reported by Ounn (1968) and Marrs (1971) have provided an 
, abundance of evidence to indicate that sel f-contai ned ,speci a 1 
education classrooms, ^herein children are grouped homogeneously on 
the 4 basis of diagnostic categories, have resulted in some benefit 
for* teachers at the expense of special needs students they are 
presumably serving. The Shif^of Emphasis Project in Texas repQrt 
(Hofner 1972) putting special needs students in heterogenous class, 
grouping without labeling provides greater progress in academic as 
well as personal-social preas. Kirk (1964) has shown that EMR students 
make as much progress in heterogeneous class groupings as, they do in 
homogeneously grouped special education classrooms. This is research 
that is in agreement wijth the test i ng_ resu 1 ts of Gates MacGinitie 
Reading Survey used In /'grade's ten and twelve in Project Succfess. 

„ (Shown in Analysis of Data) Appendix A. The role of the special 
education personnel *in Project Success is to work with the regular ^ i 
classroom teacher to deal with students' problems in the regular \,'- 
classroom, getting away from labeling students at Lincoln High School. 



GOALS OF PROJECT SUCCESS " ^ 

Project Success, a program of modified interd i sci p.l jnary iostructipn 
coordinated with special services, is consistent \yi th the theory of 
individual di f f erences .and individualized instruction which is inherent 
in the philosophy of Bloomington Public School's educational goals and 
objectives. It is in keeping with the objective of the school to 
provide an atmosphere and opportunity for each individual to develop to 
the fullest of hfe capabi 1 Lties. 



The general goal of the Project is to attempt to meet some of the unique 

needs of students such as: * 
* « 

1. Need for constant and direct supervision in academic studies and 
basic skills that are necessary for success and achievement. 

2. Need for assistance In planning his/her time in regard to study, 
habits and school attendance. 

3. Need to experience success in. school work. 

k. Need for individualized instruction and counseling, emphasizing 
success, reward and praise. ■ , » 

r 

5. Need to acquire a decision making process. 

• *~ 

6. Need to successfully complete a high school instructional program. 

7. Need to find post high school vocational success. 

Goals have been determined which when achieved should show success of 
the pr.ogram. Social demands, and partiality are the predominant 
influence 'in setting up basic skills competencies in academics, personal 
development, and vocational success. • 

Communications - (Language Arts and Linguistics) 
A. Listening 1 Is 

1. Show £n understanding of infprmafion presented orally by summarizing 
and interpreting the content* 

2. Demonstrate that he/she can follow directions. 

3. Show an ability to draw rational concl-us i ons , f ronv ma terl al heard.' 
B/ Speaking Ski 1 Is . * . . . " 

.1. Demonstrate^abi 1 i ty to communicate an idea orally. 

2. Demons tra te'abi 1 i ty to take part in a group discussion. . 

3. -Demonstrate ability to organize and present an oral report. 

C. Writing 

1. Communicate .written thoughts in complete sentences. 1 

2., Understand and correctly use basic grammar skills. 

3. Demonstrate the ability to write a paragraph with main idea and 

supporting - detai ls . ' • 

k. Demonstrate t% ability to compose personal and business letters. 
5. Demonstrate the ability to complete questionnaires and application 

forms. * ' x * ' 
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D. Reading ~~ 

1. Show increase in reading compatible wi th mental ability. 

2. Show an increase in comprehension, compatible wi th mental ability. 

3. Show an increased proficiency in wotid-attack skills and sight 
vocabulary. ''^ . " 

X. ^Show an increased interest in independent reading habits. 

/ ■ . v. . 

^Social Studies *\ m - 

A. 1 Understanding functions of organizatTori local, state, and federal 

government and social systems. 

B. Understand basic concepts of social, religious; and political ethics 

of various cultures in the world. ~ 

> 

C. Know rigfvts and responsibilities in relation to so €i oty *! ^ 

D. Develop cri tical thinking and personal value assessment in relation 
to contemporary problems. . 

Scjence # ^_ _ . * 

A. Students will demonstrate a skill and understanding of basic* science 
concepts, as they apply to: 

1. Ecology 

2. Conservation 

-3. Mechanical Advantage 

k. Weather and rel ated ,£ondi t Tons * — 

5. Laboratory experimentations and observations 

, Mathematics , , * 

A. Demonstrate proftic-t-eft cy'" in the four basic ar i thmet \z "Opera t ions of 
whole and rational numbers (add, sub-tract, multiply and divide): 

B. -Demonstrate proper understanding of the^use of percepts. 

C r Ability to utilize basic math formulas pertinent to everyday living. ' 

D. Show understanding of math concepts pertine nt to a^eas of vocational 
0 interest. • ^ 

Persona 1 Deve 1 opmen t * % — 

A. Exhibit improved self-esteem by exper ienc ing success* i n academi c 'and 
soci al endeavofs. . 

B. Exhibit a positive sharing interactions wi-thsfe&a* students . 
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C. Exhibit a pos i t i ve *£tt i tude toward school and its function. 

D. Exhibit a-posrtitfe attf tude toward family. 

E. Exhibit a sense of responsibility. 
Vocational 

A. Demonstrate minimum proficiency in a vocation compatible with interests, 
abilities and aptitude'. 

B. Use information about*var ious occupational fields; personal test data, v 
counseling, first hand observations and other self-knowledge to make 

long range plans. * * 

* /' 

C. Explore several areas of occupation and gain knowledge of the skills and 
training needed for each occupational area. 

D. Demonstrate the abiJity to accept specialized training. 

E. Demonstrate the ability to be gainful Vy emplqyed. 

III. ADMINISTRATIVE OPERATION OEL PROJECT SUCCESS # . , 

Lincoln Senior High School opeYates-on a three quarter schedule with each * 
grading period representing the completion pf a unit of sjtu3y. Quarter 
schedul ing, of fers varity and # f 1 exi b 1 1 i ty which is advantageous to the 
students with learning problems. Students have the option to select 
mainstream or regular classes each quarter. Among thfc 197^-75 seniors 
there were 102 sophomores entering Lincoln enrolled in. two. or more 
Project classes (modi fied -classes with* special education supportive 
instructional help),. Among the present seniors 67 are enrolled in two or 
more Project classes/ 23 have elected a full program of mainstream 
classes, 5 have moved and are enrolled in another school, 2 have joined 
the military service and 5 have withdrawn from high school attendance. 

I According to the Lincoln staff survey taken May, 1975,-98% of the Lincoln 
' staff indicated that Project Success was needed as 'an al te'rnative program 
for some students. Seventy percent of the staff indicated that the 
Project has had a favorable effect on the whole educational program at 
Lincoln. Ninety-five percent Qf the .staff indicated they wish to ha ve 
- the ProjecT continued at Lincoln.- (See Appendix B for tabulation and 
comments of the survey.) , t " 

Administrative biases have, beeti removed ffrom ns truct iortal programs^ 
designed for special needs students by including modified course offering 
of the Project }h the regul ar^ Li ncol n Registration Guide, with course 
description and instructionaTobjecti ves listed: Project students participate 
in the advisor-advisee program and counseling program with 31 J other 
students at Lincoln. All academi c cl asses are held in regular classrooms 
assigned to a general' education teacher "according to normal scheduling 
procedures-. One doubJe classroom wi thin -the area is used as a~ ski lis 
center where small groups may meet for special project work or small 
group instruction. This room \$ equipped with working tables and study 
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Carrels. Another room in the area Is used as' the Project office, and 
teacher work room. This room contains* resource materials, audio vi$ua.l 
materials and Project director's administrative records. 



A. Staff of Project Success . 

1. Project Director - Full time 

^Primary Functions - Provide direction and continuity to fche total 
^Project Success Program. Articulate to participants, to Staff 
and to administrators the intent of the program. -Assist and 
isupport the project staff in adaptation, instruction, and 
evaluation. Advise and assign supportive instructional staff. 
Make recommendations for budget ing-.invol ving departmental and 
special education expenses. Work wi th thecounsel ing department 
and division leaders in registration information. Participate 
in screening and making recommendation of students for Project 
placement. Reconnend alternatives in instruction for individual 
students and teachers . 

2. Teachers of Basic and Elective Subjects 

Project teachers are from the 'regular general education staff. 
Teach students, prepare material for instruction, evaluate and 
report student progress. Counsel and assist students in their' 
development of sel f-concept and social skills. Serve as super- 
visors and advisors to students. 

a. Communications - 13 hours daily 

b. . Social Studies - 13 hours daily 

c. Mathematics - 1 hour daily 

d. Basic Typing - 2 hours daily 

e. Science - 2 hours daily 
Elementary Biology and Science Technology- 

■ f. .Home Economics - 2 hours daily 

3- Supportive Staff • 

a. Teachers .of E'.M.R. - 2"ful,l time da Fly 

> Responsible for teaching students in basic skill areas, 

* directly assisting students with perceptual limitations, 

• advise subject teachers in selection of topics and mater- 
ials of instruction, 

• i - 

b. S.L.B.p. Tutors. - 11 hours daily - among k tutors 

Responsible for basic skills instruction to small groups of 
SLBP identified students. Tutors work as team members of \y 
the Project staff. Students are assigned to Tutors according 
to SLBP guidelines. Maximum of k per hour and not more than 
T5 per day. ■ 1 •/* 
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Work Experience Coordinator - full time daily 

Responsible for the work program for* the disadvantage^ 
students (i.e., students having academic, socio-economic, 
cultural or other handicaps), which involves pre-vocational 
''orientation to the work world. On the job activities 
involves job site visits, employer contacts, student' selec- 
tion, supervision and evaluation. . *\ 
* * 

School Psychologist - Part time . ' 

Member of the student sel-ect \px\ jand evaluation team. 

I - * 
School Social V/orker - Par 1 * time 



Responsible for coordinating outpide agency services for 
students with the home, scKool ^hd agency. 

Para-professional aide - ^jhours 1 da i ly 

Assists teachers with preparation of instructional materials 
and instructional activities in the classroom. 

Counselors - Students assigned on regular basis 

Responsible for class scheduling, and personal guidance. 



IDENTIFICATION AND SELECTION 
A. 10th Grade Entry 

The selection process being-duting the second semester of the ninth 
grade. The Junior High administration, counseling staff ^nd learning 
center team assist in identification of those students whom they feel 
would have a more successful ^ntry to senior* high school by being en- 
rolled in Proje&t-Sucpess classes. Firial acceptance to the program 
rests with the Fhoj 6ct di rect i<?n and staff, assuming parental approval 

Factors important in admission are: 

1. Attitude of the student and his parerits toward school in general 
,and Project Success program. 

2. ( Recommendation of the junior high school counselors. 

3. Review of achievement, attendance, discipline records and stand- 
ardized test results. ' f ' 

a. J TED Test 

b. Gates MacGinitie Test 

c. Lorge Thorndi ke 

d. W.R.A.T. 

e. Individual testing by psychologist 

k. Recommendation from school psychologist. v ^ 



B. 11th and 12th- Grade Entry - 

1, Classroom teacher identification of students who exhibit persorra+i 
emotional, or learning problems which negate success i.n<high school, 
can be recommended for Project.- 

2. The student may request entry into the Project to the counselor* 
This request will be reviewed by the counselor and Project director. 

C. ReturVi to Regular Classes' ' - 

Students in the Project have the option to register for regular classes 
at the beginning of each quarter during grades 10, 11 and 12, 
(Note: During the past 5 years approximately 65% have elected to remain 
in 2 or more Project* cl asses throughout thei r high school career .) 




IV, Evaluation # < 

* 

The I6ng c range goals that 'Project Success is attempting to meet are to 
develop 'practicable competence in-basic skills, to develops sense of 
individual responsibility and develop some competence toward meeting „ 
vocational success. /Evaluation in terms of short range goals' can be 
measured in the attainment of instructional objectives. Academic growth 
js measured by administrating the Gates MacGini tie Reading Survey, for 
grades ,10 and 12, $nd the WRAT achievement given at the beginning of 
each year. Measures of mental ability, aptitude, and interest are done 
during senior high school by the school psychologist upon referral. 

Progress during the school term will be*evaluated ; by teacher observation, 
and teacher made tellts. Keeping in mind the characteristics of. this 
student, academic competition must be de-emphasized and success -gauged 
on self-improvement. y 

Personal responsibility cannot be designated by an evaluative grade. 
Observations of personal awareness, attendance and behavior would be the 
basis to form an evaluative opinion in this j area. Attendance of Project 
students has averaged between 90-95% according to daily attendance reports 
issued by the, office. • 
v , * - , • 

The Minnesota School Affect Assessment will be given to all Project students 
at the opening of the 1975-76 school term. The purpose of this affect - 
assessment is to make an evaluation of'the students 1 attitudes and feelings 
toward the total school environment including: , 
' ' - attitudes toward school and personal achievement 
' t ' ; - attitude toward school atmosphere arid personnel 

- student's reaction toweird academic subjects 

- an assessment of self-worth 

- an assessment of communication within the school setting 

A. Project Student Population - , , 

» , • 

The following data was compiled during spring quarter 1975. This 
student information is intended to provide a general reference for 
interpretation of test data. Ability information is based. on individual \ 
tests given by* the school psychologist (Wise and Binet) or the Lorge ■ • 
Thorhdike groupVtest given in 9th grade. Slightly mor% than 50% of 
the Project students have 'been given individual tests. 



Sophomores 

Juniprs 

Seniors 



Numbers of Students 
Total SLBP . EMR 



Ability ' , ' . 
High Low Group Medfan 



102 


24- ' 


9 


119 


88 


18 


4 


*" 130 


67 


10 


8 


■ 122 


257 


52 


21 


* 



62 
54 
74 



97 
99 
101 



0 
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Test Results :* * . 

* » 

Gates tiacGi.ni tie, Reading Survey / 

A comparative evaluation of reading skills has been made o\fer a 
three year period on the present Project seniors. "Gates MacGinitie 
Reading Survey F Form 1M was given in October 1975. In April 1975 
Survey F. Form 2M an eqliivajent form was given to 64 Project seniors. 

Norms for the Gates MacGinitie Reading, Survey are based on 1969 
nationwide standardization, Pertentile'and standard score norms ~ 
are given for three points of time during each of the three years 
of grades 10-1 2*: Norms for various, times during the three years 
are*,based on a graduated scale of 1 standard deviation (1 sd = 
10 std sc points) to represents standardized maturation growth 
from grade 10. 1 to grade -12.8.- /^ r ' 

TABLE NO-/ 1 - shows scores' of .25fc of the Project seniors tested 
whose r^adiW skills increased more than 5 standard 
scores above normal maturation growth from grade 10-12/ 



'TABLE NO. 2 - shows the mean comparative standard. and percentile 
. s^core foi* f the 64 seniors tested. 



TABLE NO. 1 



c 




Vocabulary 






D O M P R E H*E N S I- ( 




* 






Grade 10 


Grade 12 


Change 








Grade 1(J 


Grade 12 


Change 


ouiucni 


AhifJfv 

ADiiiiy 




std se 


%tile 


std se 


%tile 


std sc. 








std sc 


%tile 


std sc 


%tile 


std sc. 


A 




35 


7. 


39 - 


14 ' 


+4. 




24 


' 2 


41 


18 




D 
0 




42 


j 21 


46 


34 


+4 




41 


18 


, 56 ' 


~" "li 


+15 




P 


. 74 Wise 


' 29 


2* 


33 


4 


+2 




23 


2 


38 


- 12 

• 


+15 




• 


• 


35 


-7 


44 


27 


+9 


* 


25 


2 


3.9 ' 


14 


+14 




JQr 


81 Wise 


20 


2 


37 


10 


..+17 




26 


2 


39 


14- 


+13 




• F 


1 10 LT 


48 


4& 


55 


69 


+3 




44 


27 


57 


76 


+13 






96 LT 


42 


21* 


40 


' 16 


-2 




35 


7 . 


46 


34 


+11 




n 


101 Rinet 

< 


42 


21 


42 


21 ' 

• 


0 




35 


7 


45 


41 


V+10 




I 


97 LT v 


=49 • 


46 


49 


46 


0 




31 


3 


41 


18 


+10 




I 

j 


* 96 Wise 


37 


v 10 


41 


18 


+4 




39 


14 


48 


42 


+ 9 






♦ 

10? Wise 


35 


. 7 


42 


21' 


+7 




, 30 


2 


38 ( • 


12 


+ 8 






♦ * 


11 
J 1 


3 


" 41 


18 


+ 10 

* 




25 


2 


33 


4 


+ 8 




iVl 

♦N 


91 Wise 


43 
• 25 


24' 
2 


45 

40 . 


31 
16 


+¥:£ 

+15 




33 

33 ' 


' 4 
* #• 4 


40 
39 


16 
14 


+ .7; 
+ 6 




0 s . 


8#Wnet 




: 10 


38 


12" 


+i 






35 ' 


7 


41 


18 


+ 6 




p 


100 LT 

' ••• S 


40 


16 


-43 


24 


+3 




39 


14 


46 ' 




+ 5 




* Identifi 


> 1 

ed S.L.BP. students 

























TABLE NO- 2 

Grade 10 Grade 12 Grade 10 Grade 12 



Quart jle Sc. 


Std Sc 


%tile 


Std Sc 


%tile 


Change 
std sc 




StdSc 


v %tile 


Std Sc 


%tile 


"Change 
std sc 


Q3 


43 


24 


48 


.42 


.+ 5 




42 


21 


52,; 


'58 


+10 


Median 


41 


18 


45 


31 


+ 4 




39 


14 


46 


34 


+ 5, 


Q> 


33 


4 


38' 


12 




» 


31 


3 


39 


14 


+11 



• : 0t 
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.TABLE 1 - Shows the 25% of the students iniTO^ 

achieved the greatest gain in reading skill-, mrs^^^ 
the primary objective of Project evaluation to measured 
each individual student against his own achievement. 




TABLE 2 - The gain in reading skills as represented by the 10.1 
pre-test given in October ,1972 compared to the 12.6 v 
post-test given April 1975 to 64 of the present 67 ' 1 
Project seniors is as follows: Vocabulary - Q3 - +5 std sc. 
18%tile points, Median +4 std sc 13%tile points, Ql - 
-4 std sc 8%ti le points; Comprehension - Q3 +10 std sc 
(1 std dev) 37%tile points, Median +5 std sc, 20% points, 
Q3 -*+ll std sc (+ 1 st dev) lUtile points. 

WRAT Test - The Jas'tak Wide Range Achievement Test given as an evaluative 
instrument to determine skills levels in reading, spelling, and mathematics. 
The test given October 1974 indicated the following range of skills levels 
for the ten 12th grade students receiving supportive instructions in the 
SLBP program. 

Reading - 5th percentile - » 49th percentile 
Spelling - 1st percentile - 37th percentile. 
Mathematics - 2nd percentile - 23rd percentile 
Since mathematics is not a required course in senior high school, the 
Opportunity for basic skills instruction in mathematics is limited to 
one year as an elective course in"basic mathematics. > 

Vocational Training - A goal of Project Success is to provide opportunities 
for vocational preparation and occupational choice, students have voca- 
tional training in the business department, the industrial arts department, 
the yarious on-the-job training programs and Hennepin Vo-Tech Center 
South Campus (secondary program) Vocational Rehabilitation trairving* 

Grade 10 Grade 11 Grade 12 



Industrial Arts 


32 


14 • 


7 


Business Education (Typing - Business) 


, 31 


14 


13 


Work Experience . ' • 


3} 


. 15 

S 


3 


Occupational Relations • * t t 






-/ 8 


Market and Management 




• 


3 


Coop Home Economics 




4 . 


5 


Related Office Practices 




. "2 


1 


Vocational Rehabilitation 






2. 


Henr>epin Vo-Tech Center 




JL. . 


9 




66 ' 


56. - 


51 



D. Student Attitude Interviews 

Fourteen students randomly selected from. 12th. grade Contemporary 
Perspectives course for seniorsiwere interviewed.. Names of the 
students have been changed, so they might remain anonymous. The , 
i ntervi ewer i was Patrick Stevens. -The responses indicated favorable 
acceptance of the program by the students. (S.ee Appendix B), . . . 

E. Staff Survey of Project Success* 

(See Appendix 0) for results' of staff survey. The survey was handed 
out to the 88 staff members land 4 tutors on May 15, 1975. On May 22nd 
72 responses were returned. ■ The tabulation of results and comments 
are listed in Appendix C. ■ 

F. Project Success has attempted in the past to follow-up on post high . 
school plans of the graduates. The survey will be sent in midyear " . 
of 1975-1976. The survey that was returned in 1974 on the 1973 -^lass • 

-indicated the following. „ ' ■ \V. 

\ Attending school: Vocational 30. 2%,- Col lege 6.3%, 
v - Military Service 6.8%, working 47.3, and unemployed 9.4% : • 

RecoWndations for Sixth Year 

Project Success as an alternative form of education is intended to aid- 
students who have demonstrated, because of academic, psychological or 
emotional reasons, an inability to succeed in a traditional school setting. 
This student may be lacking self-esteem, motivation, maturity and/or the 
self-discipline necessary to accept the challenge of competing and succeeding 
in high school. The major function of the program is to identify and select 
this student and place him in an environment and curriculum that is mean- 
ingful to him M ' 

This report' has dealt with the activities that have evolved within the* ■ • 
Project, intended to accomplish an excellent educational opportunity for fc 
this segment of students at Lincoln. Much has been accomplished with a 
cooperative administration and a sincerely dedicated Project staff. As ; , 
we review our strengths we must also examine our. weaknesses. 

A. Staffing policy - ./. j 

1. More stability is needed in the Engl.ish 11 staff assignment. 
This position has had a different'-teache'r ,each yeaY v for the - 
past five years. As a result no continuity in curriculum 

has -been developed, n 

2. -A closer adherence to the 20-1 ratio in. the Project classes 
must be maintained. With the multiplicity of problems among , 
these special needs students this, is a high priority need ; ; • .. 

"\ in order to accomplish individualization. * ;•* . •._ 

3. Ideally Project teachers should be scheduled foY 4 hours per, day' \ 
of academic instruction, one hour prep time, and one hour of • • 
advisor-advisee type of peer relationship and values clarifica- 
tion activities. These, activities gtve focus to such areas of 
•experience as: awareness, mastery, and social interaction. 

There are also group- techniques -which have proven successful 
in promoting improved awareness", self-confidence, and inter-*'* 
personal relationships. Students would receive an elective 
' credit for this activity. i[Time could' also" be used for 
.i curriculum development and total staff planning in an 
on-going setting.) 



Instruction and di^rricalum development 

1. One team -o\ teachers should be granted 20 hours writing 
time each-year to develop new and revise existing instruc- 

• tional programs. 

2. As an' alternative program, more autonomity for planning and 
meeting budgetary. needs should be given to the Project staff 
a,s a division. Untier the present supervisory organization, 
time and interest is fragmented. 

3. Greater flexibility is" needed in scheduling 1 and allowance^ 
made to utilize meaningful resources available in the entire 
community. 

Budgetary - books and materials ». 

1. Project students should be funded torjjooks and materials 
with the same rate per student hour of instructional funding 
as other Lincoln students receive. The Project, in its 5 
years of operation, -has not had special funding for research 
or organizational pruposes. (The florth Pyramid paid 20 hours 

• of writing time for 3 teachers to write Contemporary Perspectives 
for grade 12.) The proposed 1975-76 budget for 750 instructional 

• hours daily is $450.00. Jhis allows .65 cents book and materials 
expenditure for each student instructional hour for the entire 
year. This is clearly -insufficient. 
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i.sv TO:- Lincoln Staff 

•vAy, FROM: Dr. Kent 0. Steve r 

^ RE: Project Success Survey 

v")dATE: May 15, 1975 

Upon coming to Lincoln last Spring, I wasVpleased to find that alternative 
area of instruction called Project Successttto indeed be both an alternative 
ai\& a success. To aid in continuing and/ow^expandi ng Project Success will 
require a mpre in-depth view. To effect thms, I am asking that you spend 
a few minutes sharing your perceptions on tfU attached device. There is 
considerable room for comment on the questionnaire. You are encouraged to 
resqbod in* the manner most appropri ate to yo^ : We need your voice! 

All *si&ff should complete and return to Mr£. Kritzeck by Thursday, May 22. 




. 'f. 
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h . PROJECT SUCCESS SURVEY * 

Please indicate your attitude toward Project SQccess as' it relates to the 
total Lincoln Program. You are-asked t to indicate your feelings by responding 
to the survey items, by writing your feelings in the comment section, or 
both, v 



I. Curriculum 



1. Project Success is an alternative program that some students need. 

a. strongly agree 

b. agree , 

c\ disagree * 
d, uncertain 

2. The modified curriculum of Project .Success produces an adequate 
d'egree of conceptual learhing. 

'a. . strongly agree 

b. agree • < 

c. disagree . 4 % 
I d. uncertain 

"3. Project classes should be limited to the requi red. courses in English 
and, social studies. 

a. strongly agree # ^ • 

'b. ' 'agree\ * 

c. disagree 

d. uncertain * % * 

k. Elective subject areas taught to Project classes should: 

a. be fewer than for the general' population. 

b, cover all subject areas. ' * 
g , be different from standard classes. *J 



COMMENTS: 
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I!. Teacher/Staff Commitment. 



5- S^me teachers can teach In Project classes more effectively "than 

others . — * 

a. strongly agree 4 
, b. agree 

c. disagree * , 

d: uncertai n 

6. All students at Lincoln should be the responsibility of the 

entire Lincoln staff whether they are in Project or regular classes 
3. strongly agree «• 

b. agree , 
c^ disagree 

d . uncer tai n 

_ * ' * 

7- I would be willing to accept a teaching assignment in a Project 

class. 

a. strongly agree 

b. agree . ? 

c. disagree " _ 

d. uncertain 

8. Project Succe'sS at Lincoln: 

a. has had a f avorable effect on my teaching situation. 

b. has_ had r>o effect on my teaching situation, 

c. uncertai n _ , % 

COMMENTS: > 1 




-1 
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I I I .* Selection Process/Ma i ns treami ng 

9. From the following list of activities irfdicate those which describe 

reasons for referring students for Project classes. 

u a; academic achievement below grade level 

* » * i 

N b. boredom or apathy 

c. limited rea'ding ability 

d. attendance problem 



10. A selection and screening process for placing 10th grade students in 
Project classes could best be accomplished by: 

a. the junior high school counseling staff making recommendations. 

* b. .starting all 10th grade students in regular classes during fall 

quarter. 

c. an evaluation made by a psycho-educatfon committee. (Psychologist 
counselors", social worker and project direction.) * V" 

d. a representative group of Project teachers. 

11. Project students should b$ given'the option to go intoi^gular 
classes at the beginning of any quarter. 

a . strongly agree 

b. agree 

c. disagree ■ 

* d. uncertai n 

12. Indicate the method you use to compensate for handicapped students 1 
disadvantages in the regular classroom: 

a. i ndi vi dual lesson plans. 

b. peer tutoring. < 

* c. assistance from supportive teacher. v - - 

d. assistance from a teacsher's aide. - . # 
. e. refer student for "Project cjlass. 



COMMENTS: 
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IV. Behavior/Attendance/Attitude 

13. Project Succesl^rtfelps develQp«a more favorable attitude toward 

school for some students. 
1 *a. strongly agree 

b. agree 

c. disagree . 

d. uncertain 



]k. Absenteeism in Project classes is about the same as regular classes. t 
a . s trongl y agree 
, b. agree 0 , • 

c. disagree 

d. uncertain 



]p. The Project program leads to the social improvement of its students. 

a. strongly agree 

b. agree 

c. disagree 4 

d. uncertain 



16. I want the Project continued at Lincoln.* 
a strongly agree «■ 
b. agree 
c disagree 
d . uncejrta i n 



COMMENTS: 
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V. Instruction/Evaluation-* 

17. I would be willing to have a supportive (special education) teacher 

"~ ~ work with me In my classroom, if I had special needs students., 

a. strongly agree 

b. agree 

c. disagree 
1 d.' uncertain 



18. I DON'T approve of the Project because it rewards the least deserving 
students. 

a. strongly agree 

b. agree 

c. disagree 

d. uncertain 



19. Students in the Project should be graded:. 

a. with the same, di s t ri but ion as other classes, 

b. with no grades giveh above a !I C M . 

c. on a "Pass^Fail" evaluation. 



20. Project Success as» an alternative program: 

a. c*has been well communicated to the entire staff. 

b. has been inadequately communicated to the staff, 

c. uncertain. . _ 



COMMENTS: 



24 



VI . Budgetary/ Administrative 



21. With staff cuts the Size of Project classes should: 

a. increase proportionately with other classes. 

b. adhere strictly to the 20-1 ratio, 

< c. • be expanded to a limit of 30 students. 

22. The administration of this program should be: 

a. part of the present division structure. 

b. autonomous in planning and budgeting as a separate division. 

c. administered as an instructional program outside of Lincoln, 

23. A proportionate proportion of the budget should be allotted to 
the Project on the basis of student instructional hours. 

a. strongly agree 

b. agree <^ • 

c. disagree 

" d . uncertai n 

2k. Staff on supervision should be directed to focus some time to 
to the, Project area, (lavatories and hallways) 

a. strongly agree 1 

b. agree 

c. disagree 0 

d. uncertain 



COMMENTS: 
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PROJECT SUCCESS SURVEY 
May 22, 1975 



1 EVALUATION I JEM 



A. Curriculum 



RESPONSE 



TOTAL 



% #1. Project Success is an 
alternative th^t some 
students need . 4 



#2. Project produces an 
\ adequate degree of 
conceptual learn ing 

v 

#3. Project -limited to 
required course's , 



#4. Elective subjects taught 
should be:. 



c. 





.* NO; 




strongly agree 
agree ; 

di sagree « 
uncertai n. 


62 
9 • 
0 
1 


86. 1 
12.5 

*" 1.4 


^strongly agree 
agree 
di sagree 
uncertain 


32 

y 

'3 • 


33.3 
44.4 
4.2 
18 J 


strongly agr^e ' 
agr^e \ 
distfgre*^ 
uncertaTS 


"-6. ' 
7 

'. ^9 " 
✓ 11 

H 


* 6.9 
, 9.7 
68.1 
• 15-3 


f ewe r 

al 1 subjects" 
different 


''5; 

42 
15 


20.8 
58,4 
20. B 



Sfumfnary of data: - 4 * ' 

72 responses were submitted for" all items #1-4 In the curriculum section of the 
survey. ; . * ' . . . * 



r 



if . 

Interpretation^ ; . t y ». * ' ; 

£7 >«^~ * j *s ' * \ <* . v 

The, results of items #1 and #2 indicate over 80% staff support of the Project 

concept. -t 

Items #3' and A indicate support of contiqjjed expansion of the Project on an 

interdisciplinary basis. ' - 



- . . . • • ■ • v 

4* * ' - COMMENTS FROM -STAFF SURVEY 

I.* CURRICULUM . ' * 

#1. I fi'ave been most impressed with the Project on the emotional level.* The 
studefits seem to find in it an environment where their feelings are 
noticed and 'considered important. Also their academic progress is 
taken seriously, 

»■ 

#K The project definitely fulfills the need to remove super-slow kids 
' from regular classes, so that'normal students can' proceed at a 

7 ~~7 — no r m al r at * — — ■ — : — — , — — 1_ , , 



#1. The project should be limited to those students who actually NEED 

h.elp. The , student who says, 11 If L can 1 1 be in project, I ',m'qU?tt in 1 , M 
sht>uld probably quit school. © \ 

#1.. .Ask if the Project is beneficial? ** 

v^2. *The modified curriculum of Project Success produces an adequate 
degree of conceptual learning. 

" #2. I have no direct contact with students in the program and so am 
unabje to judge this question. 

#2. The modified curriculum/is successful when it is written as a 

course with scope and sequence. This requires stability in staffing, 

which is not possible with i ntern* teachers . 

> • * 

#2, More choices, must eventually be available for the project student if 
the curriculum is to be termed, adequate. In addition, project- should 
have a curriculum. At present there really is none. 

V * i 

,%• ■ • " 

#2. The, curriculum needs to be more fully developed^ Needed are more writing 
* , - and planning time. 

3. Project classes should be li-mited to the required courses in English 
and social' studies. , 



#3. Occasionally a project student tackles a language; this Is fine. 

Certainly there are electives such as art, home economics, industrial 
arts, music, etc. where many of the students could enjoy cohsiderable 
v success. * . \ if * 
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Current thinking abou* the visually (or heading) disabled studerfts Is 
. to give them as many mainstream experiences in school as Is possible. 
' The theory, I believe is that they profit from preparation for i'real 
life situations 11 where they are" not isolated. * ^ 

. >'* . ^ 

With severe behavior problems; U have no ready answer. Perhaps we 

may have to come to some sort of tutorial system and a one to'one 

basis for them. " ^ - 

#3. If classes in. present areas are successful then all subject areas 
*** should be Included. . • - 



#3. If a supportive instructor' could work the students in the elective 
classes, they could participate in regular, elective classes. 

#3. I think students need most help with basic skills but the subject 

areas could.be broadened out, I think classes have to be* small to be- 
effective. 



s #3. We do not have clearly defined for us what type or types of students 
are admitted ta>the project. The answers for #3 and §k would rfot be 
the same for those with lower academic ability as for those with normal 
or superior academic potential but with psychological problems.; 

#3. I feel .that It is very Important for students^ th learning disabilities 
to have adecjuatie instruction in mathematics and science. 



\ 
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k. Eledtive sub ject *areas taught to Project classes should: 

a. be fewer than for the general population. - * 

b. cover all subject areas. > 

c. be different from standard classes. 

#4. Elective subjects which Project Success students take should be determined 
by their individual talents. . . ; 

ffk. They must differ somewhat or they wouldn't be Project classes^ 

§k. Every student should have thus opportuni-ty to get an exposure to all 
disciplines in high school. 

ftk*. I would $ke to see 'more electlves designed for SLBP students. 

#k. Subjects taught in Ifhe project need to be modified. ' t ' m 
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I feel there should be a definite curriculum set up for each subject 
area and grade* level. Also, books to correspond to the "curr i cul urn 
should be ordered. 

a 

^ GENERAL COMMENTS *0N SECTION I 

I cannot respond adequately due to my general lack ojf knowledge about ^ 
the project. 

I -am^nvfnced that thj.s program has done more to take the "agony" out 
of being a classroom teacher than anything .that has happened T# Bloomttigton 
In twenty-five years. This project is unsurpassed as morale builder ^ 
for^l^oth students' and teachers. 



This enti re survey appears to have one recurring theme - individualized 
Instruction, fact or fiction? It is fact than teachers have no 
alternatives but to support the Project. Personally I see the con- 
tinuation of the Project as "either-or" situation in terms of the above 
concept. * , 

My comments are based on little personal knowledge of the Project. 

4 

It is difficult for me to' assess the relative success of a program 
that I have not worked with. 

The project should have more time for curriculum v;r! ting. 

i » * 




EVALUATION- ITEM " RESPONSE TOTAL 

% • v ; NO. % 

B. Teacher/Staff Commitment . \ 



#5- Some teachers more' 

effective project- teachers 



a. strongly agree 

b. agtee - 

c. disagree 
•d. uncertain 



64 
8 
0 
0 



88.9 
11.1 



#6. .All students responsibility 
of- enti re staff 



a. strongly agree 

b. agree 

c. disagree 

d. uncertain 



42 
13 
3 
4 



67.8 
21 .0 
4.8 
6.4 



#7. Wl 1 1 accept Project 
teaching, assignment 



a. strongly agree 

b. cigree 

c. disagree 

d. uncertain 



20 
28 
U 
11 



28T.6 
40.0 
15.7 
15.7 



t. Project at Lincoln 



a. favorable 

b. no effect 

c. juncertai n 



effect 



50 
15 
7 



69.4 
20.8 
9.8 



Summary of data: I tern #5*-~ 72 responses 
. - #6 - 62 responses . 

* ' §T ~ 70 responses 

#8 - 72 responses . 

Comments: #5 all responses indicate that some teachers deal more effectively 
with Project students. „ 

Items #6-8 indicate strong staff support, aad the Project is considered an 
f ntegra1 v part of Lincoln's educational program. 



II. Teacher/Staff Commitment ■ • » . * 

c 

5. Some teachers can teach in Project classes more effectively than others. 

#5. Some teachers may be able to teach more effectively in an area such as 

project.. However mora teachers should participate in such a classroom 
r so that a higher level of understanding such a teaching assignment could 
be attained. 

In addition,, public education in this country has an inherent obligation 
toward all students regardless of. their ability. To shun that obligation 
at the secondary level is to indicate ultimate neglect towards one's 
professional ism as an educator. ^ 

#5. Some teachers have a better corrcept of people than others. 

#5, Some teachers are more effective than others in the project classej. 

#5. I think ji^takes a Rarticular~kind of person to work effectively with these 
peopled" I would not choose this area in which to work. 

6. All students at Lincoln should be the responsibility of the entire" 
Lincoln staff whether they are in Project or regular classes. 

j 

#6. All students, should be the responsibility of the entire Lincoln staff 
outside the classroom, bUt in the class'room the responsibility lies 
with a person who kn9ws what their specific needs'are. 

#6. I strongly agree that as we have a general responsibility for all that 
the project be included. If all are expected" ,to?- teach only a few are 
qual i f ied . ' \ 

* > *■> 

i 

#6\ Responsibility defined in terms of supervision and control. 

#6/ It might depend on the individual ^feflings of the- ins trustor . I feel 
all students are my responsibility. 



#6. All Lincoln staff are responsible for Lincoln students when In the halls 
They should not be identified as project students — because they ai\e 
Lincoln students. 
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£ s ,#6. project Success \$ one of the greatest innovations' that Lincoln has ever 
' ; ' had. ' ft^ has taken the frustrated studeVt out of the regular classroom. 

TKfs* has helped the practice of class skipping and loitering in the hall. 

#6. All* Lincoln students should be. the responsibility of all Lincoln staff 
when they are in the halls. 

#6. Strongly agree id) terms of control and supervision. 

Thinking of thfe students and the community as a diverse cltentelle with 
diverse needs. The approach for special learning problems of kJds in 
the project as a part of the total school ! s efforts to meet the 
education needs of community. Likewise, as a staff with diversity .pf 
interests and approathes- to teaching. The project seems to be .a good 
vehicle of specialisation and £taff utilization. 

♦ r 

#6. AlTLincoln students should be the* respons ib i 1 i ty of all Lincoln staff 

when they are in the halls or other parts of the building. They should 

not be' identified as M your kids M . 



7. I would be willing to accept a teaching assignment in a Project cfcpss. 
\ 

#7> Teachers who have taken courses in specfal learning disabilities or at 
least those who h^ye a special aptitude for working with students with 
disabilities should be considered for teaching assignments in the project 

^ ■ 

#7. I would be very willing to teach in project if given ^adequate prep time 
and didn't have to teach 5 preps which is normal foe me. , I have many 
project students in theatre and this is a' good situation. 

\ 

#7.; Staff might be alternated to give^those instructors who wish to teach 
project a chance to do so. \ 

#7. I have taught project classes for a short period this year and recognize 
the special demands placed Upon the teacher t>f projeqt classes. I doubt 
that all teachers are suited to handle the* special prpblems. $ome wil 1 
certainly handle those problems better than others. 

#7, I'd be willing to help plan and/or teach specific units y/hen possible. 
#7. If I had a year to develop a course. 
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8. Project Successes Lincoln: - 

a. Has had a faVjprable effect on my teaching situation. 

b. has had no ^fkect on my teaching situation, 

#8. When these students ^re taken out of other classes it. has to heJp the 
regular classed of potential problems, 

#8. It's hard to nteasure how much Project Success has favorably affected 
my classes but ..It certainly takes a large number of students with 
learning problems out of the somewhat mor'e~ homogeneous classes, 

r £ 

#8. Teachers in "the* Project should be commended for being genuinely human 
to these kids.* Students may have hang ups but are honest,. 

j ' 

#8, One of the ntalt rewarding effects has been the change I have seen <in 
student beh^cT and improved self concept, 

#8. Teachers anlgtutors are very helpful in assisting their students in 
research wof; in the library? 

■v ■ 

#8. I mucth pref^f- working as a project teacher rather than a self contained 
EMR classroom teacher. 

y ^ * 

GENERAL COMMENTS FOR SECTION I I 

I feel the Project classes should be integrated with the mainstream 
classes. That is, there should not be a speci f i c wi ng or area for Project 
classes. If the Project students were forced to communicate with other 
students I don't think lavatories would have to be locked. I also 
don't think mainstream students would put up with some of the actions' 
from some of the Project students. They would not be reinforced to 
carry on as they do. I think to be integrated within the rest of 
the school would help the socialization process between students, 
students and telchers, and teachers. . \. 

f 'volunteered for and set up the first class for "low achievers' 1 In 
Lincoln. I taught the class in history for two years. There^V/ere 
no guidelines and material available was poor in quality. 

My experience a permanent and favorabl e^ impress ion on me. Never- 
theless, considering all of the # attributes (and failings) that I have 
as a teacher, I think that I can offer more to the conventional students. 
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Students who have been in the Project have "h^d negative comments "-- 
these students volunteered their comments to me. 

* ♦ 
Let's face It: Considering the total situation the Project has been 
positive PR! «. 

Take away Project Success and the counselors and social worker would 
* really go nuts in dealing with absenteeism. Actually this would be 
even more true of regular teachers who conscientiously call students 1 
parents. * * 

Our "drop-out 11 rate has dropped, although I would expect it to rise 
again if the Project is dropped. 

It takes very patient understanding and dedicated teachers to function 
successfully in classes of this type. 




EVALUATION HEM 



RESPONSE 



- * TOTAL 
NO. .% 



C. Selection Process/Mai nst reaming 



#9. Reason for referring 
students to Project 



#10. Selection and screening 
of 10th grade students 



#11. Option to register for 

i regular class each quarter 











a . 


ach i everqen t be 1 cw 








grade- — ~ — 


50 




" bT 


boredom dr-apathy 


15 


- 10.0 


c. 


readi ng ab i 1 i ty „ 


o5 




• . d. 


attendance problems 


20 


13. A 


a . 


Jr. H i gh counse 1 ors 




3£ q 


u 

u . 


all in regular 








classes 


c 


J • c. 


c. 


psycho-eduq. team 


T6 


37-9 


d. 


"representative group 


19" 






of -Project teachers 


20.0 


a. 


strongly agree 


28 . 


38.9 


b. 


agree — —\ 


33 


- 45.8 


c. 


disagree \ 


8 


11.1 


d. 


untertai n \ 


3 v 


k.2 



#12. Compensate for handicapped 
Students in regular class 
by: 



a. individual lesions . 25 

b. peer tutoring \ 18 

c. supportive teacher 26 
di teacher's a_[de \ 7 
e. refer to Project 20 



26. k 
18.7 
27.0 

7.1 
20.8 



Summary of data:, I tern #9 '150 responses 

#10 - \ 95 responses . 

#11 - i 72 responses 

#12 - ^96 responses ^ 

lnterpretatfon?^#9 - Limi ted # readi ng ability is the most cited deficiency for 
referring students to-the Project. — 

#10 - Responses to item #10 indicate that the staff recommends a Joint Selection 
and screening process for grade 10 stud ents b e done by junior high school counselors 
and a senior high psycho-education team. Comments suggest parent involvement. 

#11 - 85% of the s-taff agree that an option to register for regular classes 
each quarter should be open to students. 



#12 - Indicated that most teachers provide a Iternati ves„£or_handI capped students 
who are in their classes-. \ \r 



9 
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III. Selection Process/Ma i nstreami ng 



From the following list qf activities indicate those whiGh describe 
reasons for referring students for Project classes. 

a. academic achievement below grade level 

b. boredom or apathy 

c. limited reading abi 1 ity . 

d. ^attendance problem ) 

e. academic achievement below grade level applies when ft lis due to 
low ability, learning di&ability or limited reading. . .not when due 
to lack of effort. 



#9. I feel a referral should be made and screened. Just attendance should" 
not be the criteria. 



#9- This item must be watched or the Project would become a dumping ground 
fdr any student who was havjng trouble in regular class. 

10. A selection and screening process for placing 10th grade students in 
Project classes could b v est be accomplished by: f 

a. the junior high school counseling* staff making recommendations. 

b. starting all 10th grade students in regular classes during fa VI 
quarter. , ? 

c. an evaluation made by a psycho-educatioft commi ttee . (Psychologist, 
counselors, social worker and' project direction.) 

d. a representative group of Project teachers. 



#10. Allowing for teachers to make changes at the end of each quarte.r. 
#10. I feel teachers are more qualified to do this than counselors^ 
#10. More mutual input would be beneficial. 

#11. Project students should be given the option to go into regular clashes 
at the beginning of any quarter. 

#11. I think that Project Success is a worthwhile part of our total , program. 
I do* feel that students with good ability should work at impfdVjftg study 
habits so as to be abjj^$0"^eturn to the fpo^cfral lenging program. 
Occasional ly one he§flN? V stiyfeht referring"' to a ~cl f ass he or she has 
taken as if it were>not at alt demanding. Perhaps the* project could be 
considered as on ly 'Svb ridge foV the student with average or better, 
ability who is a non-^tWeVer . _ 
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#11. I think at'the end of each quarter Prpject teachers should evaluate 

each of their student's work- and achievement and perhaps recommend some 
students to be transferred to regular classes. I feel there\are some 
very capable stude'nts in the Project, but because they have heard the 
5 Project classes are ''easy** 1 they'enrol led in.tftem and are -not being 
challenged intellectually. 

#11. They should be^iven the chance to opt but the screening committee 
should make the' final decision. 



12. Indicate the method you use to "compensate for handicapped students 1 
disadvantages in the regular classroom: 
- a. individual lesson.-plans. 

b. peer tutoring. 

c. assistance from supportive teacher. 

d. ass istance s from a* teacher's aide. 

e. refer student for Project class. 



#12. Not applicable, for my teaching assignment, 
#12. I am a special education tfeacher. 



4 & 



^#12. I am speaking of mainstream classes in some cases, if possible student 
is referred to project^- 



'V * ' 



#12. Try to direct student to classes at his level. 

#12. MvjThad few-such experiences and those are handled as seems appro- 
priate at the time. 

#12. With large classes, a teacher has all he can *do to teach &11 students 
from .one lesson plan. 

#l£. No individual lesjp^pjan^s, but rather individual atten>k^to the 
- disadvantage of £he fe&Sof the class. > J |k 

#f2. Referrals also made to counselor, social worker, or psychologist. 

*\ 

#12. Could use more supportive teachers in other than project 'area. 



\ 
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#12. In my field, the quarter system has helped in solving some of the ' 
problems of individual differences. 

■> 

#12. Individual help from me whenever possible. , 



GENERAL COMMENTS SECTION III 

T 

i 

I think^h'aJpJhe definition of special needs. should have some fluidity 
and heter6geri||jty, 'as it seems to in the Project. This prevents 
? " rigid appl icanbr^of labels and makes the project have more of a 
continuity both within the Project itself and with the mainstream 
of the school. Thi9 allows more interchange and mobility for the 
students and gives more of a mainstream quality to the Project. The 
students seem to feel they are in the mainstream. 

0 

^ We could possibly use some hard and fast rules on discipline and 
attendance. 



Don't make the project a dumping ground for problem kids. If they 
have some type of disability or really feel they can function better 
in the project they should be allowed into the project. 

Should not be a dumping ground. I see the Project as a tremendous 
alternative program for part of the student body. 
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EVALUATION ITEM 



RESPONSE 



NO. 



TOTAL 



D. rBehavior/Attendance/Att? tude 



#13." Develops favorable attitude a. strongly agree 



toward school 



b. agree 

c. disagree 

d. uncertain 



2k 
2 
6 



55.6 
33.3 
2.7 
S.h 



§\k. Absenteeism the/§ame as 
regular classes. 

. — " 

/ 
> 

#15. Social improvement of 
students x 



a. strongly agree 

b. agree, » 

c. dis.agree 
d'. uncertain 



a', strong'ly agpee 

b . agree 

c. disagree 

d. uncertain 



3 

\k 
16 
3h 



21 

29 
3 
19 



20.9 
'23.9 
50.8 



29.1 
40.3 
k.2 
26. k 



#16. Continue Project at Lincoln a. strongly agree 

b. agree 



c. disagree 

d. uncertain 



0 
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Summary of data: 



Intrepretation: 



ftem #13 72 responses 

§\k - 67 responses 

#15 - 72 responses 

#16 72 responses 



1 

.3 



75.0 
19.4 

4.2 



#13 - 891 of t he \ responses indicate that the students who are experiencing success 
in the alternative program have a more favorable attitude toward school than they 
would have if they were in regular classes. 

#14 - An indication of uncertainty was expressed in responsing to attendance in 
project .class compared to general school attendance. Random sampling done by 
the Project Director indicated that absenteeism in Project classes is no^greater 
than in regular classes. 1 

-j - 

#15 Evaluations on item #15 are difficult to assess. 63% of the staff responses 
indicated that the acceptance of being in the alternative program has a positive 
social effect on the students. The 26% uncertain response can ppssibly be 
interpreted p osi t i v ely since the behavior of the Project students is similar to 
that of the general population. 

#J6 - Sk% of the staff indicated that the Project should be continued at Lincoln* 
This high a percentage would suggest that the alternative program concept is 
considered an integral part of the entire Lincoln educational program. 

L" 
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IV. . Behavfor/At'tendance/Atti tude 

x ' ' 

»/■ • 

T3. f Project Success helps develop a more favorable atti tude .toward school 
'for spoie students. * ' 

#13. I believe the Project has given some students a more favorable attitude 
toward school, and. has acted as an ego.boos'ter and positive reinforcement 
that they are- able to succeed in an academic situation, 

#13. It's very difficult to judge pos f t i veness . 

#13. If laughter and human interaction are any criteria I would agree the 
project has created a more favorable attitude toward school. 

> * 

#13. I believe that students with learning disabilities and/or reading 

problems have experienced greater success and academic growth through 
Project Success. 

#13. The project allows a range pf acting out behavior which, in'a traditional 
school setting, would have been man i fested, by dropping out or excessive 
absenteeism. - 

#13. I think the Project' is an excellent concept and should be continued. 

• " ■ " 1. 

]k. Absenteeism, in Project classes is about the same as. regular classes. 

#1h. Absenteeism- is frequently less than in regular class. N# more than the 
average class*. 

#H. The question i$ ambiguous. Do you mean on a class for class basis, oA 
would Prdject students attendance be as good .if they were in regular 
classes? 

#14. The students I've had who were in Project classes were better in 

attendance than others, bat on the whole, I don't teach Project class, 
and I don't know . J, ~H — *~ , ' 



#1,4. What are the results of attendance in project classes? Are students 
improving. to the point where they can function satisfactorily in, 
regular classes? \ • * 
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15. The Project program leads, to the social improvement of Its students. 



#15. Project students have too' much freedom to "come and go, during clas s t- y ^j 
time; they disrupt my classes with their . noisy and usual 1y 'undiscy>Hn^^ 



behavior !n the halls. ^ 



#15, When students know someone is concerned about them they are less likely 
to "hurt" others. 



* #15. Self concept has often been enhanced - too often there were "put downs 11 
{ri regular classes. Through the extra help and personal approach of 
Project Success Staff,- these students have generally adopted a more 
positive attitude toward school . 4 StudSrft control problems have lessened. 
In short, it's, a great program for kids and the staff also benefits. 

r 

#15. I strongly agree that the Project hejps the social improvement of students, 



16. I want the Project coot i nued dit Lincoln. ' v 

* ** * ■ ■ 

^ . <• ' . * * # 

#16. I believe that §tddents with learning disabilities and/or limited reading^ 
ability havq experienced greater sutcess and academic growth through 
Pr v ojeo v t Success.. Self-concept has often been enhanced. . .too often there 
were M put-down 1 s 1 ^ i n regular classes. Through trie extra help and persons! 
approach of Project staff, these ^students have generally ,ado'pted a more 
positive attitude towards scljool. Student control problems have 
lessehed. *ln short, j't is a great program for the kids and th^staff also 
Benefits . " - . * * * 

■ . . ^--.1 . . 

#16. It must be!* WhMe those students 'who are legitimate Project type 

students need this special environment for 1 earntngVso do the type' • 
4 of college bound -people I teach need theirs.' By separating the 
'^different groups according' to needgSff a better job can be done for all. 
I do .better teaching when, I am not spread too thlrT.br puHed in too many 
di redtipns .at once. 
* - v. 

#16. My hat Is ofKto each and every one who works in the Project. It'helps 
the whole school. , « 

#16. Mrs. Arko and the entire Project staff%aVe accomplished a real breaks . 
through in aphieving a high schoc>1 education for all students^ Every 
student has the right to an educatidh thab is relative^ to his/her 
ability. ' " • ' . * " ^ 1 * 
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* V. I nstucti on/Evaluation 

- . • • ■ . x . / — 

1?. ! would be ^HTing ta have a supportive (speciat\education)^ tocher wbt:k 
y(ith me In my classroom, if I had special needs students. • 

- * ' m bp 

* ■ I? * ' J" • Z ■■- ~* \ 

#17. When I have had^more than five students who had. learning disabilities I'v 
had a supportive teacher workirtg'with me* 



#17. I belfeve each Project .teacher "should^ have a supportive teacher In 

his classroom. There is usually a wide nlhge of ability In" each Project 
classroom. " They have a great deal of paper work along with assistii 
students all period. 



#17. tfrs. Hendrickson has worked'with me in class and has been a marvelous, 
\ addition to my classroom s ituation 7 particularly hel|jing with special 
heading problems. 



'#17. The number of students I have is too limited to make a valid judgement, 
#17., In light of 'budget cuts, realistic? 



#17.^The exact role the special education teacher would play probably^depends 
%n cur/j£ulum and on personalities of the teachers involved. Ideally, 
* it could be a terrific team teaching situation. The dangers of isolating 
"^students fn smal 1 groups remains if students are removed from the class- 
Voom — . result is -bad socially and therefore behaviorcan .regress . Jn 
no instance should the special education teacher serve Ln a ''teacher's 
aide" role. ^ , ^ . 

J8\ I DON'T af>prove of the Project because it rewards the' least deserving 
.students. * , J 

#18., Some people are disturbed that we spend so much time, effort, and money 
On the poorer students. It would^be'n ice if we could come to a happy 
medium. Utopia. ' ^ t 

3 y 

" " '* "* r 

#18. All students deserve rewards. Lincoln 1 s overal 1 program needs revision. 

#18. Who determines ©relabels someone 3s .^Veast deserving 11 ? . ' 

• ♦ * 

#18^ I feel occasionally a few students g£t in that don't belong there. 



' 42' 



EVALUATION ITEM t 



•-S3* 

RESPONSE 



* . TOTAL 
NO. , 



E. ■ Instruction/Evaluation 



#17- Willing to work with a a. strongly agree ^ fw /29 M.6 

special education teacher b. agree = 26 * * 40.0 

c. disagree 5 , 7*7 

d . uncertain 5 1 '7*7 



#18. Rewards least deserving 
students 



a. strcmgly agree 
S. agre& 
c/disagree 
d. uncertain 



h 
3 

2 



r.4 

4.2 
91-6 
2.8 



#19. Project students should 
be -graded 



a . same distribution 

b. no grade above "C" 

c. on Pass-Fai 1 



uu 
-11 

6 

19 



63.8 
8.7 
27-5 



,-#20., Project Success has been:. 



a. well communlcaXed _^ 25 

b. inadquately ■ # * * 
communicated v . 31 

c* uncertain c, * 13 




Summaryof data: Item #17 - 65 responses - , . 0 * - 

' #18 - 72 responses . • 

#19 " 69 responses 

#20 - 69 responses : « < 

Interpretation*: 

•#17 - 85% of the staff are wl fling to have a special education teacher work^ 
with, them ia.^the classroom, if special needs students were In the room. 

#18 - 91.6% of the staff agreed that ALL students are equally deserving of 
an educational opportunity. 

#19 - 63% of the staff indicated that Project Students should be graded with 
the same grade distribution 3s regular class'. This concept is In keeping with r - 
the purpose for alternative programs and individualizing instructions. The 
comment section Includes weighing for class rank. , 

#20 - hS% of the staff Indicated that the Project concept has been^lnadequatfely 
communicated to the sts'ff. This indicates the hee<| for an Informal presentation 
of the Project to^the staff is a consideration "for ,the future. 
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19* Students In the Project should be graded: . 

a. with the same distribution a$ other- classes . 
- b^ 1 * w<ith no grades ^ivert* above a ft C w . 1 \ • 
c. ,(?n a "Pass-Fail 11 evaluation 

#1-9. If a student achieves at A or Brieve 1 helor she coijfd be returned to % 
*\ the" regular" stream. (The ulti^a"te goaf. ) ' r 

#19'. f I have a problem with this one ... I disagree with a.) because It is misleading 
to the student himself e l .g. receives many A's and B's, decides he wants to go 
to college and does not recognize the difference in competition outs'ide 
project classes -- also the record ~is misleading to the post-secondary 
Institution -- r aJso high grades in Project! skews the high' school rank of 
the entire class students' in regular tlasses and especially those 

• applying for a state scholarship which i s. determined by HSR a.lone (no 
test) and' need will be hurt as theur rank is lowered; With the class 

of 1975 a student with a "B 1 " average flnly rjanks at the 69 percenti le and^ 
was "ineligible for the state scholarshi p' — l cut-^>f f is ,75 percentile. I 
think we should have a weighting system foq rank purposes. b.) This , 
gives a negative effect, c.) Only other choice. 1 don't see a 
solution at this "time. Best is a. wi th weighting.' > % „ , ■ 

#19." I "think there has to beWome variation 'and difference evaluated. A project 
student; should not ^be given grades the eqyai , of mainstream. .1 think some y 
should earn B's. , , 1 • ' 

#19. Grading is a problem, however 1 feel A's should be gj*ven because this really* 
motivates some. • < 1 - - . * % 

. j - J. -\ . 

#19. As with any course the teacher decides. • ^' 

#19. Records should clearly Indicate "Project Success 11 . - / ; 

**** < „ * • ^ f 

#19. Same distribution but transcripts should /lot be equal to those of students 
in college prep or regular* classes ~ should: not bepveraged together for „ 

• cVass rank. \ 



#19. Though project students are not achievers in the. typical sense, they, tfend 
to be very avyare of grades. The '"what am I getting 1 ' syndrome is very - 
prevelent and it serves as a 'beneficial ■ tool' of [leverage /for the project 
teacher. - t * •* 



#19. I know little of* their problems or successes since I have no dealings with 
them. Grading is always a problem* 'A "hard 11 elective "as an "easy" 
* .elective,. How do you equate?., 

\ " « 

#19* De0ends,on group but^ger^eral 1 y included high on priority Is attendance, 
attitude, plus parent systems with lower percentile required from normal. 

.#19". With weighting, of marks for class ranking, { * 

#1<J. According to the judgment of ,the teachers* in general keeping with the 

norms of .the school . < « 

* » % »* • 

t 

20. Project" Success as an alternative program: 

a. has been well communicated to the -enti re* staff ; 

b. has been inadequately communicated to the staff. 

c. uncertain . - * 4 

\ 

#20. Staff members have air obi igation to become informed. 

\ ~* 

#20. The (< project has never been;^given thech^ice ta explain its program to the " 
entire staff. 

# 1 . • ■ - v ■ 

#20^ The Project staff 'has'done 'its wq>rk. The Project has been pubjicij^d in. 

,and butV school (Mah-Quh, Sun, Tribune, WCCO T.V.). invitations to visit 
were made 'to.al 1 .„ If teachers are uninformed, its because they haven't 
— . eared-enough Wout students , col leagues ,. or Lincoln to find out. 

#20. Very few, staff persons have even * remote idea of what. is really going on 
in .the projector any other department than their own "for that matter. 
Perhaps, some insexvice time could be spent with other staff members speaking 
to other -staff about what, why, how in tjiei'r class department. Philosophies 
of education, grade« requirement , pass/fail option or what. 

#20. Mm not sure that, the whole staff understands the educational objectives r 
, of project success — many view the project as papering lazy students, 
v , . " 

#20. Not nearly enough of the Lincoln .staff is aware^of the Project. There 
seems to be an assumption by some staff (teaching and custodial*)' that 
the project teacher.is not as able to teach the pure academic materia^;, 
as a result, the teacher is relegated to the project area. "The .prpject - * 
teacher is too frequently held responsible for all actions of project # 
students. I sure that some of this is in the minds of, project teachers, 
but there seerA/to be a- valid base for it. 
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#20* We all need to know more about tfie project and learn to appreciate it more. 

#20. I don't think most of the staff has the foggiest nbtion f of what gpes on in 
the project. Perhaps every teacher should do, a- stint there. Then all 
teachers would understand the problem the project- teachers* are faced 'with. 
• . . • . i» 

#20. I think it has been communicated but some staff may not have listened. 

#20. Need for ihservice on project. ' 

#20. Perhaps this is the fault of the rest ^of the staff, or perhaps, my field 
.does not come within the scope of the project. 

#20. It has never been explained at a faculty meeting or has there been an in- 
service held. 
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EVALUATION ITEM 



RESPONSE 



TOTAL 



NO. 



\ 



F. Budgetary /Admi nist rati ve 

#21,. Staff cut and size of 
Project classes 



\ 

. \ 

a. Increase ^ 
proportionately \ 

b. adhere strictly to 
• 20-1 ratio \ 

c. expanded to 30 ' \ 



\ 



V 

55 
1 



#22 Admirfstration of program ^ a. 



part of division 

structure 

autonomous 



■ 

V 




\2* 



33-3 



#23. Proportion of budget on 
basis of student 
Instructional hours 



#24, Supervisor directed to 
focus some tiTne to 
Project ar£a. (halls and 



lavatories) 
Summary* of,, data 



c r outsideof Lincoln 



a. "strongly agree 

b. agree 

c. disagree 

d. uncertai n 



a. strongly agree 

b. agree - * 1 

c. disagree 

d. uncertain 



46 . 


63.9 


2 


2.8 


24 


33.3 


34 


k?:2 


3 


k.2 


\ 11 


15.3 


31 ' 


if if. 3 


25 


35.7 


8 


1K4 


'V 


8.6 







Item #21 - 70 responses 
#22 - 72 responses 
#23 r 72 responses 
" . " #24 ■-' 70 responses 

Interpretation^ ► 4 

» 

#21 - 73% of the staff indicated that the 20-1 staff ing'ratio should be strictly 
adhered to in Project c|ass. 

#22 - Gk% of the staff indicated that/ the Project should have autonomy in plan- 
ning and budget with cooperation from the other general education divisions for 
staffing. 

■ * ** 
#23 - 802 indicated the staff is in agreement that She same dollar among should 
be budgeted to the Project per pupil instructional hours as is allotted in 

'other divisions. Special Education funds should be supplementary funds 
designated for supportive help to those students identified according to state* 
guidelines for special supportive services. . - 

#24 - Halls and lavatory supervision of students should be the* responsibility of 
all' teachers. Teachefs assigned supervision In lieu 0/ teaching should be 
responsible for project area halls and lavatories. 
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VI. Budgetary/Administrative > . y ' 

» 

21. W.ith staff cuts the size of Project classes: 

b a. increase porportionately with other classes. 

b«> adhere strictly to the 20-1' ratio.. 

c. be expanded to a limjt of 30 students. 

#21. Classes must be small to be effective. We need more supervision in all 
areas of thefbuilding and a few rules' for students to live by. « 

#21. If changing the class size wc/uld make success impossible, It would 
seem foolish, to conduct the program at all. If the program is worth 
doing, then.it will have to have the teacher ratio which would make 
1 success possible.' I am not able to judge this. 



#21. Too many students are jn project who need not be there. Thus, If we 
adhere to the 20-1 ration, fewer students need be in project. 



#21. Smaller ratio than 20-1. 

#21. Classes- sh&Jdtf not exceed 20- Y. 

#21. Ratio fewer than 20-10. 




#21. Projecf'classes should not have more than 10-15 students. Students/ 
teachers, should h^ve full permission to teach them in the h|est,wayi 
possible!. 

#21. Expanded onJy if each teacher can be assured of having a supportive 
teacher with him/her each hour. 



#21. Project classes hould be extremely small — no larger than 10. Then 

perhaps a teacher could work with the students, teach them something, and 
keep his/her sanity. / 

#21. The class size cannot be increased to the-poirft when the valae of the 
individual teacher is lost. « ^aj 



#21 1 Possibly a 25-1 ratio bjut f^l V30 too high for this type of student. 
Ideally should' be 2a- 1. * 
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#21. Project classes shouldn't be over, the 20-1 ratio. 

#21. Th^proje^t area is unijqu^ and should be treated that way. 

22- Jhe administration of -thi s, program should be: . , 

i. part of the present division structure. 
f <b.. autonomous in planning and budgeting as a-s$parate division, 
c. ^administered as an -instructional^ program outside of Lincoln'* 

#22. Strongly disagree with c. -- a Very negative effect on Project students 
b. May be ideal but would this 'add prohibitive costs.? [_ « 

#22. I don't bel.ieve having it administered butside the building is a good 
idea, but J do^'t know how it has worked as part of division structure. 

s * , 

#22. Perhaps autonomqus TrT planning but uncertain as to budget. , 




#22. I feel because of the diversity in the program it should be a^separate 
divisiorr. As a separate division they should have*a budget. 



#22„ The project should have the advantages" of a dfvision and none of the^ 
di sdtiv^ntacres. It should have adequate finances. 

tfll. Absolutely ~ theyThoul d be autonomous t in^ planning and 'budgeting. 



#22. Separate but coordinated-w-rtff other division* " . 

#22/ Have a degree of Autonomy. * . ' ^ 

~#22.* I think the project nke4$- money to write a curriculum.^ ^ . 

23. k proportionate proportion of the budget should be r allotted to the 
Project on th'e ba^Ks of sJLudJent instructional hours. * ° - 

#23. Project should 'have a basis, very basic, definition'-- for purpose, goal 
and jobs within the;project. At present, the line of responsibility for 
1 project employees""!^ very vague, i. e. .projec t teachers, when absent, 
must call *thei'r division-deader', the project-director; any support tutor 
.* special 'eduation teacher"(2 or 3 calls) arid- suh. servicer" It's a - 
V ^ridiculous Someone has to lead* f 



#23. I question If this method would provi d'e £dequate funds. 

• n 

#23. Because the project students have a disproportinate number of handicaps 
and learning disabilities — maybe they need more money than the average 
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* °Apperidix C 

Interview of "Sen-iors 
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INTERVIEWS OP li; SENIORS 

> 

in - 
PROJECT SUCCESS 
at 

LINCOLN ^KEGH SCHOOL 
. -MAY, 1975 
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The students interviewed were Randomly selected from the Contemporary Per- 
spectives course for seniors in Project Success. Names of the students have 
been changed, so thiXthey might remain .anonymous. In the course of a 1$ ' 
or 20 minute interview, the fallowing questions were ksked, and the results 
axe presented in narrative form. The c interviewer was Patrick Stevens, 



1. How would you sum up your three years in the Project? 

2. Why did you choose to be here? • , 

'3 # What kind of problems have you had to deal with in your years in high school, 
at home, on the job, or in school? - % 

1;. Has the Project helped? Successes? r 

5. • How has it helped? * ' . 

6. Were the teachers aware of your special needs? Did they care about' you? 

0 , 

7. Did you find a comfortable social climate in the Project? Was there any 
stigma attached to being in a special learning situation? 

8. - What would your high school years have been like if you weren't in'the Project? 

9. "Anything else you wish 'to mention? * • 
10. What will you do aftey high school? 



]fred--says he would not have gotten through school or would have had a 
hard time with it. He has. reading and retention problems, but everything 
else is OK, no family problems. " He has been able to* maintain the same 
job 'for the last four years. His teachfers have been helpful and his^" 
-'classes in the Project have been geared to his special needs, have^kept 
. him interested and busy, ..His social life has been good in school, and he , 
has felt no stigma attached to being in a Special learning situation. On 
the contrary,, he says that his friends would like to be in the Project also.' 

Tim — says he has reading problems, may not have gotten through high school 
without the Project* .The tefecher generally understood his learning needs, 
he says, and cared .about hinl. Hi£ social life was better than it would 
have been in regular .classes. He can remember no great successes, except, 
for the major success of just getting throjjplu His family life is OK. 



Kurt — wishes some of his classes covered things that his friends are inter- 
ested in, such as economics and the stock market, but he learns from tal k i n g 
with his friends, arid by no means ifeels cut off from the general mainstream 

* bf the school. He knows his reading abilities would not stand up to the 
level needed to get through certain classes, yet he has maintained interest 
in areas beyond the basics, holds two jobs, and has a normal social life. 
H§ says fy* probably would not have gotten through high school without the 
Project. Also, his reading level has .improved to the poiirtf that he can 
pick up a "book and read it cover to cover,* "Whereas he was "not able to do 

, that in 10th grade. He has been a .cut-up, he 'says, but nothing too serious. 
This, and reading difficulty, are what put him in the Project. He is in^s^ 
eptecl in a career in Engineering. 

i> - > . . 

Daxrel — is a loner, does not like to be the center of attention, and yet 
feels that the teachers are personally interested in 'him and have helped 
him. He reads well, has difficulty writing, and thinks that without the 
project he would ihave had considerable difficulty getting through high 
school. His comments on reading -an^ spelling lead one to believe that he 
is fairly aware' ok himself, his abilities and limitations, and intends to 
make the best of his opportunities. - His parents are trusty and supportive 
of him, he says. He does not seek out lots of friends but does a lot of 
thinking on his own. He has a^good image of himself ^and of his appearance. 

Amy— has been getting B's for the past year, heb: third s year in the projecj#T- 
SJie has a good self image, though she is not . too enthusiastic about her^^/ 
own physical appearance. Recently, she tried to take a regular class out- 
side the Project, and felt that the teacher thought she Vas dump because 
she couldn't read as'' fast as the other kids. >She says phe caktaderstand 
current events .and likes to\study .them, and that she Teams just, as much 
in her ProjectjClass and enjbys it more. She says she can talk *£<^e 
teachers as persons there,' although her experience during the tm&j]gx£ years 
of school led her to believe \that teachers were' all authority figures. 
She said she was thought of as a problem kid by the teacfrers in junior high,, 
but felt no stigma since she came to the'Project. She has secretarial skills 
but would really like to* be £n photography. 



Barb—hafc tried for two years to get into the Project, and felt dumb in 
her classes, and was failing* .ftow she likes her classes and says that 
these are the best teachers she has h&d. She feels no stigma attached to 
tlte fact that she is in the Project, and, says she would hav.e dropped out 
of school if she had to stay in regular classes. -After graduation she 
plans to start <a farm with two other gifcls.' _ . ^ * l 

Debra—admits that she doesn't have good retention, needs to go slower in 
classwork, and has learned more in the Project than she would have learned 
in regular classes. At the same time, she feels ready now to attend 
regular classes, and plans to go into Art Therapy at Willmar State College,^ 
and to work at a state institution ih Willmar. She feels the teachefs^Jiave 
.understood her learning needs, and has, enjoyed the field tri£s, learned* 
£ great deal from them. Her social" life h&s been good. She says she. 
wouldn't have had many friends' in the regular program. But the^fact she 
was, in the Project bore no stigma for her, and she felt the' teachers under- 
stood' her 'learning needs; y i *Q 

■ *>.-.- ..«,..*■ , 

Ginny's— parents haven't taken much interest in tier educatioh,^ and she 
doesn't* get along too well a*t home. She says she would have dropped ou\ 
of school without the Project. Her teachers have been friends to her, 
have understood her special needs, and she- has found friends and .felt 'com- 
fortable in School. Waitressing is what. she is doing_ and plans to* be doing. 



Paul—is t}>e*.oldest of his family. His" mother is divorced. Mike became / 
disruptive after the divorce, while he was in junior high. He was arrested 
a numbe* of times, still feels that there are police everywhere. He has 

-enjoyed group and class discussions in the Project, says he gained more 
friands during 11th grade, an& believes that the Project teachers really 
knowihim.. He has found it 'much easier to get help than previously and does 
v£o\ f put d&wn* £y being ij* a special learning program. He says he would 

plot* have stayed* in school without the Project. / 



As* a Sophomore r * Jim got l)*s ^and F's, while as a senior, he ha^ had 3 ! s and 
C's. He has reading problems', ,but says the teachers have understbdd him 
in the Project and the other students have been a good Influence to hel£ , 
him stay in school. His parents were going to* keep him out of school be- 
cause he Ms a full-time job. He says that the Project made' it easier 
rtoBi&y in school while yoitfing. Al^ough. therp. we^t,occ^sional pjiit-downs 
because, of his b^ii^g in a special learning situation," he says itjdidn't 
Bother him*. After high scMoly he wants to^e a phef * 



piafte need to concentrate a little harder than ot'hers , but reads a 
lot and feels she could" have made it t|iroi5gh* high School without the 
Project. More of her friends* are #u^side~ the Project, ^although sh.e hab 
liked kids in her Project classes, a&L has sat .next to her boy friend 
•all year. She plans to be" a secretary^ The one thing' about Project, sl^e, 
diSn't like v/as that she feels that sometimes the teachers treated, her 
'like 3. baby in emphasizing things she* already kn6w, but.^she admits qtie ' , 
stayed in the Project anyway, likes "the easier pace of studies, and likes 
the teachers. v / * y \ ' • 0 



Afi a Sophomore, Jim got a lot of help from his SLB^ teachers, and has 
Kad to attend classes without reading help since then. He has made * 
lots of friends, feels his Project teachers have understood him and his 

'learning needs/ and wants to go into restaurant, management after gradu- 
ation. Jim says he would have dropped out of school without the Project, 

'Being in the work* program also helped him a lot* and his Project classes 
made work program easier' to handle. 

Diane doesn't know if she was* helped in reading. Sometimes, she was Dored 
with ,th4 slow pace, didn't like some of the v readings.! She liked the 
students she was with and likes to write. Als<5 she reads a. lot .at home on 
her own time. After high school she wants „ to study to become a Child 
])evelopment Assistant, possibly to work in a^day care carter. • 



Kay says she couldn't have finished high school without the Project.,] She 
got help in math and was enrolled' in the Work Program, which enabled her. 
to keep a job and do her school work. She found the other students friend- 
ly, liked the field trips, and felt no stigma attached to her being., in a 
special learning situation. After graduation she 'will go ifo the Vocational 
Technical school to Te&rnvto be a chef, i 
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